Ensuring Student Success Across Lane Community College 

The Title III Engaging Students program was designed with a well-known formula for student success: Student Learning + Engagement + Satisfaction = Student Success

First Year Experience Learning Communities engage students from the very start, and so developing and offering more of them has been a major task of the five-year Title III Engaging Students grant, and the focus of my work in LLC and across campus.

Learning communities are engaging because the classes are linked in content and enrollment; they create a common cohort of students who come to know each other as they learn the material.  The focus of my work has been to help Lane increase our capacity to offer first year learning communities to our incoming students.  We have customized these LCs for students with pre-college and college-level skills: we now link courses in college success or effective learning with either math or writing classes at multiple skill levels. In future we also plan to offer a first year experience to high-achieving students in the Honors Program. 

High Impact Practices for Student Retention and Success

Learning communities are one of several so-called “high impact practices” that increase student retention and success (others include capstone courses and community-based learning). Our first year learning communities offer new students one of the best ways to get oriented to Lane, to learn what is expected of them, and to access the rich resources available here.  Because learning communities create cohorts of students learning together, they provide a great learning and social environment for commuter students with busy and complex lives. 

Building Faculty Capacity to Teach in First Year Experience Learning Communities

In the past three years, we have gone from offering 3 sections of first year learning communities to 19 this year. We expect to offer 24 sections to more than 500 first-year students by next year, a year ahead of schedule. Such a mainstreaming initiative has required faculty’s willingness to adapt their courses to some common cross-disciplinary goals; faculty have  integrated their subject expertise in writing or math with research and practice in student learning and success.  As you can imagine, creating coordinated curricula and improved teaching practices for dozens of cross-disciplinary faculty has been a significant logistical challenge.  But many faculty have been energized by this work, and students report high rates of satisfaction with their experiences. 2:23
[Writing courses serve as an anchor for First year Experience, and so my home department in LLC has proven to be a good launching pad for gathering faculty interest and momentum in learning communities. We currently have more than 100 faculty across disciplines participating in various aspects of this project, and we have worked hard to ensure national best practices inform our work.]
[For example, in April, the directors of the Washington Center for Improving the Quality of Undergraduate Education came to Lane to lead a two-day integrative learning workshop that helped more than 80 Lane faculty integrate college readiness and success into existing discipline courses, whether they are in learning communities or not. This “infusion” model has helped to raise the profile of student success as a goal across campus has been another hallmark of the Engaging Students program.  We have been working to help faculty see how student success is a shared goal for every faculty member, and strategies need to be repeated across curriculum, throughout students’ lives here, rather than just housed in a single course.]
Integrative Learning: 
Each year of this grant has offered us insights into the multiplicity implied in that original formula of “learning, engagement and satisfaction.”  I have developed and facilitated workshops, supported curriculum development projects, led faculty conversations, and supported faculty ideas for using integrative learning to help more students succeed. With each project, we discover more about how well we are already doing with new Lane students, and also unanticipated paths for future work. [For example, responding to Science faculty’s complaint that even students who take the required Math course don’t necessarily translate their math skills into the science classroom, we are currently looking into ways that Science faculty can develop instances of integrative learning with Math faculty:  learning modules that integrate Science-based Math skills can help students refresh or relearn necessary skills without repeating a class.]
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