Course Infusion Template: 

Infusing College Success Strategies into Discipline-Area Courses

Use this template as the basis for submitting your infusions and integrated assignments for sharing with First Year Experience faculty on the moodle site.  Electronic copies are deeply appreciated (post to the moodle site or send to mcgraila@lanecc.edu)

1. Faculty Name(s): Amy Beasley

2. Discipline(s): English

3. Course your infusion is intended for: Writing 122: Introduction to Argument and Research Writing, hybrid section

4. Adaptability: Could this infusion work in another discipline or course?  If so, do you have any suggestion for adaptation (e.g., readings, classroom equipment, etc.)

Probably, yes.  It focuses on helping students identify their own struggles, form goals for overcoming or tackling those struggles, and finding resources and strategies for meeting their goals.

5. PURPOSE:

My class is a hybrid, and students are often not prepared for the level of self-motivation and time management/organizational skills required.  As a result, the process-focused approach to the class is even more difficult.  My infusion is, hopefully, to simultaneously help them become aware of and improve on some of those organizational skills while also more fully appreciating and engaging in writing as a process.

6. Course-level learning outcome:

Make appropriate and effective rhetorical choices during all stages of the writing process: invention, drafting, revising, and editing

7. The college-success principle, facet of college readiness, or motivational principle you are intending to impact or develop in your students:

A number of college-success principles – personal responsibility, self-motivation, self-management, interdependence, self-awareness (probably elements of some of the others, too).

8. Supplies and Set-up: (include teacher-preparation time, student preparation time and/or reading materials, classroom and technology requirements, etc.)

The work is a mixture reflection on the students' part, posts in Moodle, and class discussion.  Any mechanisms for writing and discussion would likely work.

9. Directions: Be as specific as you can be.  (e.g., how much classtime will you need, give a step-by-step list of instructions, make note of things to avoid or anticipate if necessary.)

I plan to develop several small activities that may seem separate, but they're part of a larger effort to help students become conscious of their own goals, struggles, and ways that their choices can impact their ability to overcome those struggles and meet their goals.

1. On day one, one very quick thing I will do is develop a “top 10 ways to succeed in writing 122” handout (hopefully with a catchier title).  It will include things such as making a friend, ask your questions, take a risk, etc.  I'll use it to launch a discussion about the challenges of being a student and what things are in their control in this class, and the tools, resources, and strategies at their disposal to help them. 

2. Then I'll do another introductory exercise to help them recognize what work is involved in getting better at writing: I always have them introduce themselves in Moodle, but it's always been kind of busywork.  This time I'll focus the prompt on asking them to talk about something they're good at, and how they got good at it.  I'll follow up with a class discussion about what everyone did to get good at their particular skill – surfacing things like practicing, getting input/feedback from others, making mistakes, etc. -- writing a list on the board.  And we'll connect that to the process of learning to write and what's ahead of us in the class.

3. Then, at home, I'll ask them to respond to a Moodle prompt that guides them in setting a goal for themselves for the term.  The prompt will open with a story of my own – something in my own experience as a writing student that shaped how I went about learning writing, and also shaped how I teach writing – a time when I really struggled and felt lost.  Hopefully it's something some of them, at least, will identify with to an extent.  Then I'll ask them to write something pretty substantial but still informal about themselves as writers – something that has shaped how they go about writing, or giving definition to a particular struggle they know they have, or something they know they would like to work on.  It doesn't have to be a story, like mine; it could describe what it feels like when they read an essay assignment for the first time; it could even describe what's going through their mind as they begin this class.  I want them to think deeply about it – really articulte what the experience is like when they sit down to a writing task, or explore where a particular struggle may have originated, or define what it is about the class that makes them want to pursue a certain area.  (It doesn't have to be something negative.)  This will be just between the student and myself, but in Moodle so both of us can refer to it later on.

All this should lead up to their articulating a particular goal for the term, and naming several strategies they will use to meet that goal (drawing on our conversations in the first day of class, about ways of being successful, what it takes to improve on writing, and resources available to help them).  I will try to guide them in making a goal for how they approach their writing, or their relationship with writing, as opposed to a goal of accomplishing a task (instead of “I'd like to write a good thesis,” “I'd like to get to the point where I feel like I've got something important to say.” or . . . instead of “improve my grammar,” “I'd like to be able to express my ideas in ways that others can understand and enjoy”).  If it works, I think this means they will need to “own” the process – they'll need to take control of it and use it as writers and thinkers, rather than doing what they think an instructor wants.  That is a huge step that probably not everyone will really achieve, but I hope that some will, and others will take steps in that direction.

4. I do midterm portfolios, for which they already write a cover letter.  In their letter, I will ask them to look back at the goal they set and the strategies they named, and discuss how that's going.  In conference, when we discuss their portfolio, we'll spend time talking about that – revising strategies or even goals if needed.

5. Then finally, at final portfolio time, they can reflect on their progress toward their goal in their cover letters – how far they've come, what more they want to do later on, etc. 

10. Assessment: How will you know that this exercise has been effective?

Students will self-assess, as described above.  If successful, students will demonstrate stronger – and more timely – engagement with the steps of the writing process that are built into the course.  I'll see this in the “pieces” that they turn in to me, as well as stronger final papers.  For the class as a whole, I feel like the problems I am trying to address here have caused some students to get so far behind that they just don't continue – or they just barely finish.  I'd like to have more students stick with the class and do well, with strong revisions (that will be a good indicator, I think) and self-reporting more confidence in and awareness of writing as a process.

