Survey June 2009

Engaging Students – Faculty Survey
Number of participants: 198

Number of Participants per Departments
	Apprenticeship………………………………………..
	1

	AAD……………………………………………………
	1

	ABSE…………………………………………………..
	10

	Academic Learning Skills………………………….…
	10

	Advanced Tech………………………………………..
	4

	Art…………………………………………………….…
	4

	Business……………………………………………….
	5

	Child and Family Education……………………….…
	3

	CIS……………………………………………………...
	1

	CIT……………………………………………………...
	7

	Cooperative Education……………………………….
	5

	Cottage Grove, Art 251………………………………
	1

	Counseling……………………………………………..
	5

	
Human Development (Counseling)………..
	5

	Criminal Justice
	1

	Culinary Arts & Hospitality Management
	2

	Dance
	1

	Drafting
	2

	EL Civics
	1

	Electronics
	1

	English (Writing)
	12

	English as a Second Language
	9

	Flight Tech
	1

	Health and Physical Education
	11

	Health education at Cottage Grove and Florence.
	1

	Health Professions
	17

	HPEA
	1

	High School Connections
	1

	Language, Literature, & Communication 
	6

	
Speech
	3

	Leadership workshops for Phi Theta Kappa
	1

	Math
	15

	MDTA
	6

	Music
	1

	Science
	12

	Science - Biology
	3

	Small Business Development Center
	1

	Social Science
	20

	Spanish
	1

	Tutoring and CG
	1

	Women in Transition
	1

	World Languages
	1


Question 1:  Email
How often do you use e-mail to communicate with your students?


[image: image1]
With 198 respondents 

40% of faculty (n=80) stated they use email very often to communicate with their students.

31% of faculty (n=62) stated they use email often to communicate with their students.

23% of faculty (n=46) stated they use email sometimes to communicate with their students.

5% of faculty (n=10) stated they use email never to communicate with their students.

Comments

Faculty:

· Initiate email to communicate with students for a variety of reasons, including making routine updates on the course, commenting on assignments and offering informal, encouraging remarks.

· Only respond to student email and feel that sending class emails is not effective because too many students do not check their email or do not have access to email at home. 

· Rely on messaging through Moodle and find it easy to use.

· Find that the students’ lack of computer skill or lack of access to computers at home create barriers to effective use of email since not every student uses email.

Question 2:  Grades and Assignments

How frequently do you discuss grades or assignments with your students?
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With 194 respondents 

44% of faculty (n=86) stated they very often discuss grades or assignments with their students.

47% of faculty (n=92) stated they often discuss grades or assignments with their students.

8% of faculty (n=15) stated they sometimes discuss grades or assignments with their students.

1% of faculty (n=1) stated they never discuss grades or assignments with their students.
Comments
· This question is two separate topics
Faculty:

· Discuss grades regularly (often mid-term) and meet individually as needed, and even sometimes meet face-to-face with online students.
· Remind students to look in Moodle for their grades

· Consistently discuss assignments in class to help students understand expected quality, purpose, and due dates. Some faculty use rubrics.
· Refer students to the student success workshops
· Deemphasize grades and stress learning accomplishments to decrease students stress

Question 3:  Students Working Together during Class

How often do you encourage students to work on projects with other students during class?
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With 194 respondents 

34% of faculty (n=66) stated they very often encourage students to work on projects with other students during class.

30% of faculty (n=58) stated they often encourage students to work on projects with other students during class.

32% of faculty (n=62) stated they sometimes encourage students to work on projects with other students during class.

4% of faculty (n=8) stated they never encourage students to work on projects with other students during class.

Comments
Faculty:

· The type of group work activities depends on the class.

· Group work can be class discussion, writer’s workshops with partners, or a small group activity.

· Moodle provides convenient forums for group work for online classes.

Question 4:  Students Working Together Outside of Class

How often do you encourage students to work with other students outside of class?
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With 193 respondents 

15% of faculty (n=28) stated they very often encourage students to work on projects with other students outside of class.

23% of faculty (n=45) stated they often encourage students to work on projects with other students outside of class.

50% of faculty (n=97) stated they sometimes encourage students to work on projects with other students outside of class.

12% of faculty (n=23) stated they never encourage students to work on projects with other students outside of class.

Comments
Faculty:

· Encourage students to form study groups and provide guidance to help students connect

· Do not like to give group work because of the students’ life commitments and difficulties associated with a commuter campus
· Give group work but allow students to work individually 

· May assign only one or two group projects for a grade
Question 5:  Referring Students to Tutoring

How often do you refer your students to tutoring?  

(e.g., referral to the Math Resource Center, the Science Resource Center, Tutor Central.)
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With 193 respondents 

19% of faculty (n=37) stated they very often refer students to tutoring.

25% of faculty (n=48) stated they often refer students to tutoring.

40% of faculty (n=77) stated they sometimes refer students to tutoring.

16% of faculty (n=31) stated they never refer students to tutoring.

Comments
Faculty:

· Need more information about tutoring services that are available to students

· State that tutoring is not available because of the subject area they teach, the class is online or in the evening, or the class is offered at an extension campus.

· Encourage all students to use the tutoring centers by offering extra credit for visits or taking students on a tour. 

· Encourage students at specific times of the term, i.e. beginning of the term or at mid-terms.

· Encourage students to use the faculty’s office hours to get help in coursework

Question 6:  Helping Students Cope with Life Responsibilities

How often do you help your students cope with non-academic responsibilities. 

(work, family, etc.)
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With 192 respondents 

15% of faculty (n=29) stated they very often help students cope with non-academic responsibilities such as work and family.

27% of faculty (n=52) stated they often help students cope with non-academic responsibilities such as work and family.

52% of faculty (n=99) stated they sometimes help students cope with non-academic responsibilities such as work and family.

6% of faculty (n=12) stated they never help students cope with non-academic responsibilities such as work and family.

Comments
Faculty:

· State they meet students every term whose lives are in crisis.

· Understand their limited knowledge about how to help with their students with crises and refer the students to professionals at Lane and in the community.

· Believe it is important to give students a sympathetic ear as part of their relationships with the students.

· Want to accommodate students whose lives are in crisis for a variety of reasons.
Question 7:  Encouraging Students to Spend Significant Time Studying
How often do your encourage your students to spend significant amounts of time studying?
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With 192 respondents 

26% of faculty (n=50) stated they very often encourage students to spend significant amounts of time studying.

43% of faculty (n=83) stated they often encourage students to spend significant amounts of time studying.

26% of faculty (n=49) stated they sometimes encourage students to spend significant amounts of time studying.

5% of faculty (n=10) stated they never encourage students to spend significant amounts of time studying.

Comments
Faculty:

· Give their students an idea of the amount of time they need to study for the class (i.e. 2 hours out for every 1 hour in) and remind them throughout the term

· Provide specific study tips and motivation.
· Feel that students need to take responsibility for their study habits.

· Emphasize the importance of learning the material rather than worrying about how much time the students study.

Question 8.  Encouraging Students to Think
How often do you encourage your students to synthesize and organize ideas, information, or experiences in new ways?
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With 191 respondents 

37% of faculty (n=71) stated they very often encourage students to synthesize and organize ideas, information, or experiences in new ways.

37% of faculty (n=70) stated they often encourage students to synthesize and organize ideas, information, or experiences in new ways.

24% of faculty (n=46) stated they sometimes encourage students to synthesize and organize ideas, information, or experiences in new ways.

2% of faculty (n=4) stated they never encourage students to synthesize and organize ideas, information, or experiences in new ways.
Comments
Faculty:
· Think that this is good practice to get students to think outside the classroom and begin to integrate their learning with their professions and lives.

· Think that the skill is integral to their disciplines and courses.
· Incorporate the skill into their assignments 
Question 9:  Applying theories to practical problems  
How often do you encourage your students to apply theories or concepts to practical problems or in new situations?
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With 191 respondents 

40% of faculty (n=76) stated they very often encourage students to apply theories or concepts to practical problems or in new situations.
39% of faculty (n=75) stated they often encourage students to apply theories or concepts to practical problems or in new situations.

19% of faculty (n=36) stated they sometimes encourage students to apply theories or concepts to practical problems or in new situations.

2% of faculty (n=4) stated they never encourage students to apply theories or concepts to practical problems or in new situations.
Comments
Faculty:
· Feel that getting students to apply theories to practical problems is integral to the faculty’s academic programs and classes.

· Feel that this skill is important to students’ lives.

· Think that assignments that require students to use this skill help the students learn more effectively. 
Question 10:  Learning Communities

Do you teach in a Learning Community?
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With 187 respondents 

83% of faculty (n=155) stated they do not teach in a Learning Community.

17% of faculty (n=32) stated they do teach in a Learning Community.

Written Comments in Response to Questions
Question 1: Email

How often do you use e-mail to communicate with your students?

Communication – instructor initiated

- Daily in most cases.

- Weekly at minimum

- I return papers by email and I use email to communicate with students in multiple ways: changes in course calendar, check up on students who seem to be in trouble, make encouraging remarks to students, and, sometimes, to shoot the breeze.

- I email students individually very often.  I email the whole class sometimes.  

- Email is a primary way that I communicate with my students, both for unexpected communications, and for routine updates and comments on their written work. (When a student tells me s/he doesn't have an email address, I am always disconcerted.)

- I think it's effective and private.

Communication – individual initiated

- Only when they contact me

- I field approximately 10-15 emails per week per class, not online or hybrid course.

- I answer student emails promptly and encourage face to face follow up. 

- Students frequently email me and I respond, when the email is received, that is.  Groupwise is spotty about email transmission. 

- Not all of my students have internet access at home, so generally my communication is limited to students who write to me.

- If a student contacts me, I always reply, but I don't often initiate contact via email. I use Moodle for course content and communicate via that interface. I don't send out emails, I make announcements in Moodle. Not as personal, I agree.

- Only when they write me, otherwise they are responsible to attend class. I do not do class emails.

- I generally don't initiate e-mail contact with students or use it as a major mode of communicating important information to students (many student's don't check it).  Most of my course information is found on the internet

Communication to the whole class

- I often send group emails to the entire class, when I need to let them know something I either overlooked in class or to prepare them for the next meeting.Individual students often mail me with questions, and that sometimes inspires me to send a message to the entire class.

Online classes

- I teach an online class, so most of my communication is via email.

- My course is online, so email is vital!!!

- My lecture courses are completely on-line.

- Being an entirely online class this is nearly the ONLY method of communication.

Training or instruction

- E-mail is a job skill, so I want to make sure that the students know how to use it.

- I have students send me several assignments during the term as email attachments so they can practice both email etiquette (how to write proper business email) and the process of attaching documents. I always respond to each student's email individually giving them feedback about the assignment and the student's email. 

- Never for blanket announcements, but I strongly encourage using email for direct assistance with homework... asking me questions, sending me drafts.

- The LCC e-mail system has a terrible flaw: all mail is removed after a year, even if put into another folder. I have had former students contact me after more than a year, requesting a letter of recommendation for a job application or college application.  So I have switched to using gmail for all student correspondence, to keep for posterity this information about student responsibility, writing skills, etc.

Moodle

- I send announcements to all students through moodle and exchange frequent individual messages with students through moodle.

- I post a message to the class on Moodle which is then sent to the student's email account.

- I use both Groupwise and Moodle e-mail

- Lots of email and messages sent through Moodle.

- Mostly I use moodle messaging, which I tell my students in my online classes to use exclusively.

- I use the function of Moodle course mailbox very often, as I teach on-line courses.  I prefer to have my current students communicate with me via the course mailbox, and other students communicate with me via my regular LCC groupwise e-mail.  However, I am always responsive in either case, and the former just helps with organization of incoming inquiries.  There is a also a Moodle function which allows an instructor to send a message to all current students, as long as they have a viable, current e-mail address

- Moodle makes it much easier

- There is a significant amount of confusion between Moodle (noreply) e-mail and regular email. Students comment on this, and I have done the mistake of replying to a Moodle message.

- Usually through Moodle for emailing several or all the students.

Problems with email

- We're in ABSE/corrections. ABSE does not even collect e-mail addresses from its students.

- This is a class issue, because many of my students (who are all Women in Transition) don't have a computer or Internet access--nor do they have extra time on campus, because of daycare issues.  If that weren't the case, I would use email all the time.  I try to get them to level up to email, and to make getting access, or using campus access, a priority--but the fact is that if I rely on email for communication, it leaves the poorest students out of the loop, or behind the class curve.  I always request the computer lab for my classes in order to help overcome this barrier (but only succeed in getting it occasionally).  

- Most of my students don't have computers or access to email.

- student email addresses aren't always up to date. some students don't access email or have home computers which makes it harder for them.

- Only a small percentage of the students in my evening ESL classes use email.

- Many students don't have e-mail.  Also, many student e-mails go into Groupwise spam.

- Most of my students are computer illiterate.

- Few ESL students in Cottage Grove have email accounts

Question 2:  Grades and Assignments

How frequently do you discuss grades or assignments with your students?

Discuss grades on some kind of regular basis – monthly, mid-term, etc.

- I give grade updates to students every 4 weeks (3x per term.) And when they ask.

- I ask students to check grades at least 3 times a term, and post assignment reminders each class session.

- I give updates to students several times through the term.

- I route a grade sheet where grades are listed by the last four digits of their L number several times a term - always after an assignment has been graded or a test has been taken.  I calculate attendance 2-3 times a term and include that.  I meet with students individually often to discuss grades - at their request or mine. 

- Students receive grades each week on two written assignments and then also on weekly quizzes and three or four formal papers. Each paper has a rubric. I also send out several notifications each term about the grade changing deadline and have informed them about the wise choices  workshops.

- It depends upon the class. My Co-op students primarily get evaluated at the end of their internship to give them the longest possible time to demonstrate good skills. With my in-class students I discuss grades with individual students upon request and give a formal summary of where they are today in class at mid term.

- On email or in person? In person, often, on email I don't discuss grades.

- Mid-way through the term I bring in the thus-far-calculated grade points for students to share, to make sure I'm not missing anything and so students know at what level they're working.

- Students have a status sheet that I update with every assignment... they have a copy and I have a copy.  Much more direct than using moodle.

Grades on Moodle

- Students can always see their current course grade in Moodle, and I remind them every few weeks to check their grade and let me know if it is not what they expect. I also have frequent discussions with students about grades.

- At least once a week I post scores and update grades on Moodle.  I also send a message to students and make an announcement in class letting them know that grades have been updated.

- I maintain a "% so far" grade for them to access on Moodle.

- My grades are posted on Moodle, so the students can see for themselves. All assignments are posted in my syllabus, so that everyone knows what is due when - and how many points it is worth.

Discuss assignments regularly 

- I discuss assignments very often, but grades are discussed sometimes. Grades are only discussed when students bring up the subject.
- Assignments: every day. Grades: upon request. They can access their grades on Moodle.
- This is an ongoing discussion in my courses, especially making sure my students understand the purpose of assignments and what I expect in their completion of it.
- Every class I talk about what is due, what is coming up, offer help to students if they need time to talk with me.
- Grades - seldom.  Until the second midterm there is simply not enough information for students to meaningfully know "where do I stand?" in most math classes. Assignments - almost daily, in and out of class.  Students ask questions about homework problems in class, as well as by e-mail and by calling my cell phone.  Normally they only need a small hint towards the proper procedure for solving the problem, and even outside of class can receive the help they need.

- I provide ongoing formative feedback and review the assignments in every class meeting as well as individually as needed.
- My class is P/NP and the assignments very simple.

Giving feedback on assignments and discussing grades
- I am very engaged with each individual student, whether teaching on-line or on-campus.  Due to the low-context nature of the on-line environment in terms of cultural lens, there is a need to detail assignments (especially) in a very explicit, specific manner.  As for grades, I do a mid-term check of all students, e-mailing those about whom I am concerned about performance in the class--this term, for example, I was able to both detail my concern to the individual student via the moodle mailbox function (completely confidential/not visible to any other student), and offer some resources and support.  (E.g. the Making Wise Choices workshops offered this term.)  My goal is to both connect with the student, and to communicate my concern about their performance in the class--and if possible, to have them come to campus (I will then come at a time which might work for that student--an evening, a Saturday, a very early morning) to meet me. Sometimes for on-line students, having that personal contact makes a difference.  Sometimes the student is simply not able to come to campus for a variety of reasons, and that is the reason they have signed up for an on-line course. 
- Assignments--often in all classes--both in terms of what quality work looks like and grades assigned.  In writing classes, students know where they stand in terms of grades throughout the term.  I use a midterm grade check-in, too.  In my other classes, I am somewhat less vigilant but do give students a grade update either at midterm or right before week eight.

- All grades are posted on Moodle so students come see me to talk if there are any questions. We also do a lot of in class critiquing so they get a lot of feedback.

- I give several reminders and help re: assignments.  Grades I discuss with the class in general and will discuss specific grades with individuals when they ask.

- Grade conversations usually take place after class, assignment clarification and discussion happens in class or during office hours.

- Usually on a weekly basis. I make reference to up coming due dates.

- What do you mean individually in my office or in the classroom. Assignments are handed our in class and I go over them and give students a day to make sure they have understood them. They can also e-mail me if they missed class to get assignments or if they have questions. As far as their grades in their syllabus is very clear and I announce any modifications which are very rare. 

- I discuss assignments very often, grades less often--but both topics are ones that I communicate with students about. Grades I usually talk about with students in private settings or through written or emailed remarks.

Deemphasize grades and discuss learning

- Discuss assignments in every class, but generally deemphasize the importance of grades in writing classes in order to decrease anxiety.  My WIT students are basically on the verge of a panic attack anyway, and don't benefit from added pressure.  With my students, it's all about building confidence.  I do give grade reports every two or three weeks, and tell them they can check with me at any time, but I don't put grades on papers.  

- I try to avoid discussion of grades and focus on learning instead
General comments
- Again, my course is 100% online, so email is our source for daily communication and clarification.

- No grades for ESL
- Weekly bulletins and ongoing asynchronous discussions.
- Not grades as ours is a non-graded program.  However, we discuss possible scores on essays, college placement test scores, GED test scores, etc.

Question 3:  Students Working Together during Class

How often do you encourage students to work on projects with other students during class?

The type of group work depends on the class

- This depends on the class. If it is a class that has a team project, then the answer is very often. If it is a class with individual work, then the answer is never.
- Depends on the class, more so for a 100 level class, less so for a 200 level class.  In the 200 level class, at least once a week.

- Depends on class. One class I teach emulates a working environment so there is a lot of group work. Another class is a software class so there the interaction is mainly to help  one another during a lab time.

- Depends on the class. In one of my classes students "have" to work with students on a group presentation

- In Math 25 *all* class times have group work.  In Math 20 most do.

Group work improves student outcomes

- I feel that students need to learn to learn from their surroundings - not just the teacher. Teaching others is the best way to learn, so group work is beneficial to all.

- I recommend that students study together, but I rarely if ever have group projects that they must complete together (and when I do, they're only ever in-class assignments).  The reason is because some students "loaf" and it makes for unpleasant situations for the students and for me. 

Forums in Moodle

- I create forums in Moodle for student-to-student engagement

- I have students contribute to forums on Moodle for my on-line class. Some group work is done in my in person class.

Part of the class structure – collaboration

- I have lab time in both of my classes and encourage students to collaborate.

- We are always promoting collaborative efforts during our labs and clinical courses

- Our students have to work together at all times but do not have projects . Every class is in total immersion and demands participation in pairs and working with different partners. it is entirely interactive. In the second year level they have a final project at the end of the year they can do with partners or individually.

Part of the class structure – group assignments

- I have students work together on non-traditional group assignments and I have them read essays to one another.

- A required "team project" is one of the ways students earn points toward their grade

- We have four group exercises in class.  However, I also let students know that working alone is acceptable since students may be uncomfortable working with others.

- I assign a collaborative project each term

- Student are assign a team project for a final grade 

Part of the class structure 

- Every class period

- Central to our classwork

- This may be projects, summaries, or discussions. I do not lecture.

- I do many non graded projects in class where students work in pairs, groups of three and four and sometimes larger.  I do give students some in class time to work in groups on projects but I give individual grades for each student in the group.   
- Within the context of the on-line course, there are many opportunities and mechanisms through which students work together, respond to each other, etc. This is a key part of the class, along with my engagement as instructor as well.

- My class is very interactive.

- My in-class students will attest to the fact that I have either a pair activity or small group activity in about 80% of my class sessions.

- The class is an interactive class and requires students to work with each other almost 90% of the class period every day.

- I use in-class group exercises wherever possible, each week usually.

- I do group work every day (except most testing days).

- PE class-participation is pretty much the assignment

- Students very often work on language activities together in class; less frequently on projects.

- Assignments in groups and pairs make up a big part of my teaching, both online and face-to-face.

Use class discussion

- Weekly asynchronous discussions revolve around student's feedback and response to each other.

- Each week students are required to enter into all-class discussions where they must respond to two students' answers to a question as well as answer the question themselves. They work in peer-review workshops where they read and respond to students' papers in their small groups.
- We have small group discussions and exercises about half the time, and the other half we do read-alouds or written workshops for peer feedback.  However, I never give assignments that require group participation for a grade, because that always results in a theoretically equal burden being carried unequally.

Do not have students work together

- Rarely - most students indicate they are already "over-scheduled" w/work, school, and family obligations.

- My class is a group piano class where the stations are set up for individual use

- Classroom size places limitations on in class small group exercises.  For example this term I am assigned to a classroom for 30 students, however, of the 28 students enrolled some are forced to sit at ends of tables or against the wall just to have a seat.  Small group exercises are impossible due to volume of noise generated in discussions.

- Students are at individual work sites and do not meet with each other.

General
- When appropriate. I ask for student volunteers who are doing very well to assist students who may be struggling. But, many times the students who are struggling want "magic fix" rather than doing the work required to learn.

- The careers we are training students for demand strong group work skills. 

Question 4:  Students Working Together Outside of Class

How often do you encourage students to work with other students outside of class?

Depends on the course
- My answer is similar to my answer on question 3. It depends on the course and whether the students are expected to work individually or as a team.
Students form their own study groups
- Students in the 200 class seem to take care of this themselves.

- I find students have very busy lives and trying to set up a meeting time for them in not easy. Some students do form their own study groups though. 

Moodle as a forum for group work

- Again depends on course/projects, but on the whole outside contact is minimal as they all have other lives they lead outside of Lane. They do communicate through Moodle wikis on group projects.

Do not give group work

- I do not give group homework assignments at LCC due to the students' conflicting schedules. When the Smart Classrooms are live, I hope to add electronically-constructed group homework.

- I am teaching online classes. It is very difficult for students to work outside of class together. In the past, I have set up group assignments for this purpose--for students to develop a group project, but so many students had trouble connecting with one another for various reasons that I gave up on it.

- Most of them work full time and have families leaving not much time for even homework.

- Most students work during the day and come to class at night.  They don't always have time to do regular homework.

- students have competing schedules to balance home/work/school needs.  This seems to make it difficult for them to work outside of class together.  

- We do not assign work for outside of class 

- I don't often assign students to work with each other outside of class because in my experience, getting together with other students outside of class time is often extremely difficult for Lane students, with their busy off-campus lives. However, I did ask students to work together outside of class in a group project I assigned this past (spring) term in my Technical Writing class. Students complained about how hard it was to get together outside of class.

Student group work as an assignment 
- About 2 times per term I assign a collaborative assignment.

- Only 1 time per term. They claim to HATE it.

- Sometimes, but only if I can direct them to the tutor center group study rooms & tutoring services on campus. Most students don't have time outside of class.

- We do not have enough class time to complete all work, so my advice is to get together with peers -  immediately after class if possible. 

- I encourage studying in groups outside of class and assign some group work that can only be completed outside of class.

- This is a key component of the online class I teach. 
- My students have group projects as a course requirement.

- I sometimes assign group projects

- For their team project they are given some class time and they are encouraged to meet o/s of class.

Faculty guide students to get together but do not assign group work

- I provide students with spaces for contact information on the syllabus and show them the SRC, in part to encourage group work outside of class.

- I have some projects where I encourage this but I give individual grades, not group grades at the end.  Our students spend alot of time together in and outside of class since they take many classes together and work in our practicum together.   

- I “encourage” my on-line students, for example, to study together for upcoming exams, but due to the fact that they are taking the course on-line, it is often difficult and/or impossible for students to navigate very busy lives—taking care of children, elders, working, going to school, perhaps having limited resources such as a car or $ for gas to get to a common place to meet.  Thus, I encourage this, but appreciate the very real life challenges which might prevent this from happening.

- Only to take advantage of peer tutors, or to meet with another student who has just passed GED and drops in to share his/her experience

- I remind students that it would be beneficial to work in study groups.

- I recommend students buddy-up to do better on assignments. Not everybody likes to work with someone else, but it is life-saving for others. That's why I like group work in class that breaks down the barriers between students.

- I always encourage communication, and strengthening social ties in the group (these women have other classes together too), but never require group projects outside class.  On a voluntary basis, we sometimes have day-long work sessions when we work on class journal production.  Because these women are reading each other's work, which usually involves revealing very personal stories, the bonds they form are very close, and very strong, without my having to establish artificial ties. 

- I encourage them to talk to other students about the concepts.

- At the start of each term I make a big deal about this, as well as after the first midterm.

- As mentioned above, I encourage them to break into study groups outside of class, but I never give assignments that require students to do so.

- We encourage study groups, partner program with native speakers in the community and drop-in tutoring which is also a place to study together with tutoring resources

General 

- My program is non-traditional 
- Same as previous answer
- Helping other students on projects builds a healthy community for students, and also helps them learn how to work with others.

- This is a great idea! Evening ESL students often work more than full-time jobs, so it is challenging for them to find time. However I could encourage them to come early and find spaces for them to work at the DTC, or students who are parents working at home might have more flexible schedules.

- online course

- Students often complain of collaborative assignments on graded work because they say many will not do their share.

- Students are at individual work sites.

Question 5:  Referring Students to Tutoring

How often do you refer your students to tutoring?  

(e.g., referral to the Math Resource Center, the Science Resource Center, Tutor Central.)

Depends on the course
- It depends on the course. If there are no tutors available for the subject, then I never refer students. If there are tutors, I always refer students. 

Refer students regularly

- I refer students frequently (especially if I see evidence that perhaps the individual is struggling with writing skills, for example) to campus resources. My approach here is ALWAYS about the skill, and to be both direct about my concern as well as to communicate that this has nothing to do with the "intelligence" of the student.  For example, if I see that a student is not ready for the writing-intensive nature of the on-line courses, I will note that within the first week.  I will recommend that they seek support from the wonderful Writing Center.  I have a fair "success" rate with getting students to actually go to the Writing Center.  Although, again, the challenge for some is that if they are taking the course on-line, they might not have the time or resources to come to campus and take advantage at that level

- I work as a tutor in the Science Resource Center, so I let them know what services we offer.

- I make general announcements in class that tutor central is a great place to get writing help and then as students turn in assignments I specifically refer them if it is clear they are struggling with writing. 
- I offer extra credit for going to the tutor center in the weeks before the midterm, to encourage them to get in the habit early, when it helps the most.
- I always take the whole class to the Tutoring Center in person at the beginning of the term, and have one of the tutors give them a tour.  Personal presence makes a BIG difference for my students--the visit takes it out of the abstract, and the friendly tutor makes them feel welcome, so that when they need help they are already over that intimidating threshold.  With my WIT students, who have often been trained to endure (not ask for help) and be invisible (or you'll get hit), just telling them that resources are available isn't enough.

- Always at the beginning of the term, and during the term when I see students having struggles, mainly with time management, study skills, and writing.

- We use the tutoring services a lot, but the tutors come to class

- I usually make mention of this on the first day of class and sometimes create extra credit offerings for use of such services.

- We have our own Spanish  drop-in tutoring and more than 100 students attend and many others come there to study together as well.

- For the written assignment for my class.  Also for other classes when students are saying they are having problems in their other classes.

Refer only struggling students

- Mainly to students who are having difficulty, not just for my classes, but other CIT courses. (I used to be the faculty person responsible for expanding the CIT tutoring program and enriching the lab environment with trained tutors and materials.)

- This has been a source of frustration for the ESL tutor coordinator, as I have referred many students to tutoring who have not regularly kept their appointments due to other work and family obligations. Now I want to focus on students who approach me or who are clearly struggling.

No tutoring available: subject area, evening class, extension campus, or online class

- But I would if we were on main campus.

- Being in Florence, we don't have those resources readily available. . .

- Since I teach online, I do suggest that students go to the tutoring center on campus, but I don't emphasize it the way I did when teaching face-to-face classes. We need online tutoring for writing very badly. The Purdue Online Writing Lab is where I send students for information and practice, but they need direct feedback on grammar and mechanics, which I do not focus on in college-level writing classes.

- I don't think that we have a pottery tutor & I don't think Cottage Grove students are allowed to use the main campus ceramics Lab.

- I am at the Cottage Grove campus and am not very familiar with the services on Eugene campus.  I teach part time at Cottage Grove.

- We are off campus and in a night class.  Students don't have access to day services.

- No astronomy tutors

- My understanding is that the resouce centers don't serve GED students.

- None. I haven't thought that the classes I teach would be supported by tutors.

- Not available at our campus

Not satisfied with outcomes

- I have been referring more and more students to get writing help at the tutoring center.  This has not seemed to help very much.   

Suggest students use faculty office hours, in addition to tutoring services 

- I constantly remind students to go to the tutoring lab for help whether they are doing well in class or not. I also encourage them to come work with me during my office hours or to schedule a time with me.

- During fall and winter terms I also have my office hours in the SRC.

- If a student is having particular difficulties with an assignment, I may encourage them to visit the LCC Writing Center. Otherwise, I usually endeavor to assist the student myself. (I do have a substantial section in my course syllabus about the Writing Center, too.)

Faculty need to know about tutoring resources

- I've referred my students to the Writing Center, but as a new faculty member I'm unsure of all the resources available to students. One thing that would help would be more info for new faculty about what these students services are, and what services they actually provide. Also, as someone who teaches at the Cottage Grove campus, that campus desperately needs some support services, i.e., tutors.

- I would like to know more about these services and also have some handy referral cards to pass to students.

General

- Could do more of this

- The Writing Center tutors are essential to many students' successful completion of essay assignments; for other students, the tutors help fine tune already strong work.
- Science Tutor lab will not support outside their department offerings even if science credit is given.

- The type of tutoring my students need are help with software applications so I refer them to an off campus tutor.

- I have a very proactive tutor this year in the Science Resource Center, so he does most of the recruiting.

- It rarely comes up.

- To music lab

- Writing center

- I sometimes refer students to the writing or math center, but I don't refer them to the tutor in the subject I actually teach b/c it is often too frustrating for my students.

- I have been there myself and I believe it is a way to get students through classes without teaching them.
- They seldom take me up on this, as far as I know.

Question 6:  Helping Students Cope with Life Responsibilities

How often do you help your students cope with non-academic responsibilities. (work, family, etc.)
Referrals to professionals
- I might refer them to a counselor but I try not to step outside of my professional role as instructor. 

- I refer them top councelors
- Since I am their instructor for a given course, and do not have the training in specific areas, I do not directly help them "cope."  However, if I am concerned, I may suggest, for example, that it seems like they have a lot going on, and might wish to speak to a counselor at LCC.  Or I might offer an observation that it seems that perhaps they are struggling with the time management issues and overwhelm, and suggest a course or courses (or an advisor) who might be able to assist.  Whenever possible, I try to find out exactly “who” they might talk to, and send that person's specific contact information to the student--e.g. name, location on campus, etc.  For a student who is overwhelmed already, and perhaps feels "lost" in addressing their life issues, it seems vital that I not just say "check with a counselor."  That's far too vague and generic, and I would assume, the chances of the student following up (because s/he then has to go to the LCC website, look up a name, find that name, leave a message, etc., more tasks and responsibilities) are much less likely to occur.  If possible, I meet with the student on campus, and I might walk them directly to the source at LCC which might be of help to them.  
- I frequently am in the position during office hours, before/after class to need to refer students to non-academic support services (counseling, health clinic, child care program, etc etc.)

- I attempt to engage any student who's having academic trouble and if they need support around a personal situation they're having, I am always open to being flexible so they can succeed in class. Or if they need a nudge to go see our counselors or other campus support offices, depending.

- I listen to them discuss their problems and refer them to advisors/counselors.

- Way too often, much more than I feel an instructor should. I am not trained to counsel in this manner so I try to move students towards counseling or another program. It seems so many have such major issues now. I would say 25% of my class has unusual stresses they are dealing with. Some are borderline mental health problems.

- I don't go too deep, but refer them to an academic advisor or a counselor for more help.

- I am not a counselor!  I'll listen, but as soon as I gracefully and kindly can... I encourage them to get the help they need from programs at Lane.  

- The non-academic events I usually learn about are women being stalked by their ex-husbands--usually one a quarter (I'm not exaggerating). I advise them to see a counselor, but feel that legally I can't do more-I shouldn't urge her to get a restraining order, for example, because this is not my business and I don't know the facts of the case.

- Have never been asked by my students to serve in this capacity.  Would likely use Counselling.

- All the time. If I do not help them directly I make the appropriate referral to Counseling.

- Recommend Lane and other community resources.

Talking with students about the students’ lives is part of the faculty’s relationship with the students as well as referring students to professionals
- Non-academic responsibilities affect my relationships with my students more than academic ones.  I'd say I talk with students individually more about work, family, health, and other non-academic issues than I do academic ones.

- I am not sure what you mean by "help."  I often listen to students talk about the issues facing them outside of class.  I do provide names of resources that may help such as counseling, child care resources etc.  

- This seems to be more of a focus at times.  Their lives are so filled with obstacles that don't allow them to succeed at school, so sometimes these issues need to be dealt with first for them to be more successful.

- Mostly through a sympathetic ear....

- Students often tell me about their difficult non-academic lives, but I don't often actively involve myself in helping them with these problems; in most cases, it would feel inappropriate for me to actually assist students with these problems. However, I frequently listen to their descriptions of their non-academic responsibilities and give general emotional support when it is appropriate.

- Whenever someone asks, or if I notice something severe, then I ask.

- Only if they raise the subject or I sense that they want to talk about it.
- Because of the nature of the WIT program and curriculum, and because students write personal narratives and other revealing writing exercises, we are doing this all the time, and explicitly.  My students always write an essay that demonstrates critical thinking, and I encourage them to apply those skills to real-life situations.  I treat all of my writing classes like "homeroom" because writing is the one common denominator class most students have to take, and because they need some kind of home base where they can figure out how to do college, and where someone tells them (better yet, SHOWS them) what resources Lane has available to them.  

Accomodating the stresses in the students’ lives
- Not so much coping but hearing the non-academic reasons they missed class or didn't turn in an assignment on time.

- I have surveys in my online classes that ask students to reflect on these issues. However, I rarely become involved in helping them cope with things. I have sent students to advisors and counselors.
- Many of my students are single parents, and I often see family issues take precedence over school. I try to make myself available at times that work around the student's schedule.

- I work with students when they have issues come up outside of class. I adjust deadlines essentially in exchange for them communicating with me. You tell me right away when you have a problem, I work with you. You don't tell me anything, you get held to the original deadlines and point reductions.

- I encourage students to meet with me if they have extenuating personal circumstances that effect school. We brainstorm solutions if needed. 

- I'll give them extra time or the ability to leave class with out penalty if they are distraught. If there is an emergency or crises they are allowed extra time to complete their work. A hug once in a while is also given.

- If these interfere with their ability to complete assignments, I will offer suggestions and try to give them some leeway to help them cope. 

General
- I don't but another teacher focuses on life skills.

- They don't often share these issues with me

- Again, as a new faculty member, I'm a little unclear about how to send students to counselors, or how to get in touch with a student's advisor, two tools that I think would help create more of a  safety net, or a broader approach to helping students.

- ESL students sometimes bring questions about paperwork, job rules and applications, how to use money orders, etc.

- It seems that the majority of times students come to my office with questions about their class work, they often are struggling primarily with issues of home and work life that need to be resolved or dealt with before study habits can change. Many times the thing holding students back the most is that they have trouble managing all of these aspects of their lives (home life, work, school, family).

- Pretty often. - High engagement in labs, they need life experience advice 

Question 7:  Encouraging Students to Spend Significant Time Studying
How often do your encourage your students to spend significant amounts of time studying?
Studying is not an amount of time but learning effectively

- I encourage my students to study efficiently.
- Although my reminders typically come before a test, I do remind them that studying - not cramming - is the best way to learn.

- I don't encourage significant amounts of time, the wording in this is why I chose never. I encourage my students to study in best practice ways that help them learn material rather than memorize it.

Encourage students to study a specific amount of time 

- I periodically remind them that they should be spending 2 hours studying outside class for every hour in class.
- I remind students that in a 4-credit class they need to spend 8-12 hours on my class. Many students are surprised that they have to spend this much time reading and writing in a 4-credit class. They often have persistent unrealistic time expectations.

- I constantly remind students that this course is 5 credits and so they should work about 10-12 hours a week.

- I tell them Fall term (beginning of sequence) that this class is going to take many hours of studying to prepare for the midterm and final.

- This is a tough question, because I do not know what is considered "significant". At the beginning of every class, when we go through the syllabus I discuss how much time outside of class that I believe they should be spending to pass with a "C" or better.

- I generally emphasize it at the beginning of the term and then periodically remind them to schedule small amounts of time daily.

Students need to take responsibility and determine their own study habits.

- Again, depends on the class.  The higher numbered classes seem to figure this out on their own especially after the first exam.
- the students don't need the encouragement...they are quite self directed in this (I teach nursing)

- That is where real learning takes place...  The classroom experience provides context, structure, information, motivation, direction... it is incredibly valuable... But I believe that life long learning needs to be individual and self motivated.

- It is their responsibility - if they are not doing well then they should have the intelligence to make adjustments

- I don't often tell students how much to study; I simply let them know that they need work in certain areas, and let them make their own decisions about how much/often to study.

- I don't ride herd on them but I clearly state what the course expectations are.

Provide tips on study techniques or offer guidance or support

- I encourage reading of the text and we discuss in class.  I give them study guides for most tests.  I remind them of assignments often.  I pass around a sign up sheet sometimes in order for them to think ahead about what assignment choice they will be making. I encourage them to plan ahead so that they are not caught at the last minute completing assignments especially community visits. 

- I also encourage them to take breaks about every 45 min when studying instead of overloading.

- I do a lot with them on setting up schedules for writing.

- This is especially important in an on-line context--although the tests are open book, the exams require students to have synthesized the information at a substantive level, and are not merely crafted for "rote" understanding.  I talk about learning styles, (for example, those who might be more visual, more auditory, etc.), I talk about success strategies from past students' best wisdom (at the end of a class, I'll ask what words of wisdom, after taking the class, they might like to pass along to the next group of students?), etc. I am persistent and very "present" which seems especially important on-line in encouraging them.  And my tone is always that of encouragement and support. I am still moved by the often extraordinary "ordinary" lives of LCC students--especially those who have little support in their lives, and do not have models of "how to go through college", etc.  I am committed to both empowering them (e.g. challenging gently those assumptions of "helplessness" if they occur) as well as reflecting back what I see--amazing, amazing people who might not make the evening news, but perhaps should be...

- Again, this is integrated into my weekly announcements.
- I encourage students to identify their personal style of learning so as to better engage in the learning process.

- I actually try to teach them how to leverage their precious time instead.  I teach them how to examine a textbook quickly (index, contents, etc.) when they first buy it in order to know what's in it so they can find it when they need it later; I teach them how to do active reading so that they only have to read it once; I teach them to talk to their teacher proactively, before they get into trouble, and then at the first sign of trouble (rather than banging their heads against the wall, thinking they're stupid and just trying to get the material, again); I give them class time to work on assignments, because I know they already have childcare arranged for at least that period.  I find that Lane students are usually driven enough (they're here because they want to get out of poverty), and/or old enough to both understand the importance of study, and to have incredible competing demands on their time and energy.  I don't believe in boot camp, or in making students buy and read four books for a class just because the teacher likes the material!  We can best help these students by cutting their textbook costs (I use the same book for WR115 and WR121, so that students who take both classes with me only have to buy one book--and it's a handbook, reader and rhetoric all in one) and by teaching our material in a high-leverage, focused way.  In other words, I'm saying that the objective this questions seems to aim at can also be addressed by the way we teach, understand, and support our students.
- I send reminders and make mention of this on a weekly basis.

- Taking a 5 credit class is a huge committment and we have a language learning strategies component that emphasizes studying and provides techniques to help student learn how to learn.

General
- Maybe I could be more explicit about this.  
- Not significant amounts of time, but at least some time studying.

- I should do this more often.

- Again, the cross section of students makes me wonder if this encouragement is useful.  I have some students who seem to be very poorly motivated to study, and others who are highly  motivated.  Plus, some students are balancing intense conflicting responsibilities.  I think it would be good to have tools to help them study effectively and efficiently.

- I prefer they spend allotted times on and off homework

- This seems to be another concept students have difficult mastering - what you put in (in terms of studying) is closely related to what you get out.

- Significant is very subjective -- any amount of studying can be significant depending on what kinds of other responsibilities students have.

Question 8.  Encouraging Students to Think
How often do you encourage your students to synthesize and organize ideas, information, or experiences in new ways?

Integral to the course

- Practicing this kind of thinking is at the heart of writing and literature classes.

- This is a constant in my classes--perhaps I will have an experience of some sort during the week, related to the topic/content at hand, and will ask questions about that experience which might encourage a different perspective. 

- I'd like to think I do it in every in-class session.

- I comment (celebrate out loud) regularly during in-class and group exercises when a student makes a "connection" or "generalizes" information from one part of class to another: That's Learning!

- I do a Question of the Day that often asks students to pull information from the last class and apply it to the assigned preview readings. These often start an hour-long discussion that brings out student misconceptions.

- This is a primary learning objective.

- The entire course is organized this way.

- I do help students to make bridges between the material and other ideas, but many of our students (not all) are not ready for such post-formal ways of thinking.  It's sometimes all they can do to get the basic concepts down.
Integral to the discipline

- I think we do this alot in our department.

- We are in the Arts so creative thinking is part of our process.

Training students to think beyond the classroom

- I explicitly teach that this kind of cross-pollinating is what teachers are looking for.  Success is this area, as with so many others, is about getting students to trust and believe in themselves, their thinking, their process, and their ideas.  It's also about really WANTING to hear what they have to say, and rewarding every effort they make, no matter how tentative.

- It's all about application in school and life, right?

- I teach in a creative program... so it is by definition a place for students to USE what they learn in projects.

- I encourage them to take the language we have worked with in the classroom to situations "outside" and apply it.

- I try to integrate the assignments and have students create a portfolio of their work.
- Our Spanish program prides itself on empowering students to become responsible lifelong learners and to explore many strategies, use all their senses and work in community.

- The topics I teach do not have significance on their own. Students need to make connections with their own lives and experience in order to create learning that will last. My projects often require the student to make those connections and communicate them.

Focus within the assignments

- I have multiple assignments each week that are directed at developing a skill in different ways. Students read and then they have a quiz that covers the reading; they have online discussions that ask them a question that they answer and then develop in conversation with one another; they produce reading responses that ask them to do rhetorical analysis, summary, paraphrasing and quoting.  In my literature classes, I feature interviews and film clips linked to the reading, and students are required to attend live theater; they also write creative assignments that ask for speculation based on what they know. I also build in very mindfully and consciously to all my classes assignments and activities which include a presentation of ideas and information from different perspectives, etc.  Many of my classes might include open-ended questions (to which there is not, in this case, a "right" or "wrong" answer) which allow students to explore, push their edges a bit, but in a safe manner.  If anything, I error on the side of gentleness and safety, vs. confrontation of existing beliefs.  This is especially important in classes such as Intercultural Communication, which can be most threatening, e.g. the idea that "my" notion of the world and values and beliefs is not universally held.  

- I encourage them to use all their senses in their studying.

- They have assignments due twice a week that requires them to organize the lessons. In addition, I often assign writing assignments in the form of a journal in which the students are required to organize specific grammatical structures. 

- It is the nature of essay writing in WR 115-123.

- I require students in all of my classes to work on synthesizing information. Virtually every written assignment I give requires students to evaluate material, synthesize information or apply concepts/theories to other texts.  

- Hmm, I'm not sure I understand what this question is asking. Do you mean new as in new to the students, or new as in "new educational methods," or something along those lines? I do try to give my students writing assignments that will genuinely interest them, and involve their thinking about their own lives. So perhaps that endeavor could be considered a way of encouraging students to do

things in "new" ways.
General
- I'm concerned to think that any instructor does not do this.

- Common in lab, not so much in class however.

- No offense, but I consider that my job.

- Well, one likes to think we are doing this. At least we try.

- Depending on the class topic.

- Isn't this what teaching is?  This seems like a silly question.

Question 9:  Applying theories to practical problems  

How often do you encourage your students to apply theories or concepts to practical problems or in new situations?
Integral to the program

- This is the name of the game for us since we are training students in a professional technical program where everything applies to work with children and families.

- We do practical medical records exercises from real life situations in Med Term class.

- Part of what our program is about... creative projects that use concepts, hands on learning.

Integral to the class

- Work is scaffolded so that the theories and/or concepts that they learn in one week is then applied each week.  For example, they learn the features classical Greek tragedy and then learn how it applies to 20th century drama; they learn about logical fallacies and then are asked to find them in published writing, their own writing, and their peers' writing.

- A huge part of the emphasis of our curriculum is the application of theory in clinical situations

- Again, this is a basic premise of the course design.

- A good portion of student assessment in my class is based on application of ideas and theories.

- Use case studies that encourage problem solving skills.

- Everyday! through every interactive activity in class, at home and in the community at large

Important to student learning for academics, professions, and life
- Bringing in real examples and applications makes the material meaningful and helps the students work through it.
- Again, connections to "real life" make the learning meaningful for the student.

- Not really applicable to my class but I ask them to use their new language in public.

- Frequently we discuss using the skills/knowledge from class in real life. However, this can also backfire when students complain that it's a tangent and not what the book says the assignment is. *sigh*
- All the time.  My informal definition for my WIT students of the academic term "critical thinking" is:  it's what you wish you had done before you got into the Relationship From Hell.  Critical thinking is a skill that has obvious benefits to the transitions that my students are going through; I teach argumentation as an exercise in being assertive and speaking their own truth; when we do research, I let them choose their topic and encourage them to pick something that will be of use in their own lives (often they end up researching a career path, or the illness they've just been diagnosed with).

- We discuss "real life" situations often, and how what they are learning is Relevant 

As part of classroom presentation or assignment

- Always, and whenever I can.  News stories emerge in the media, I try to bring these in if they are relevant. (For example, in exploring the use of language and construction of meaning, might look at a headline or other news item as a springboard.)  Assignments are intentionally structured so that the student has a chance to review the concepts and theories in relationship to their own life. Case studies (I usually write these myself, and tailor them to a given class) give students a chance to have some "distance" in analysis, but also allow them to apply theories or concepts to what usually are case studies indeed based upon real events.  And as the instructor in the course, I am also always reflecting on the theories and concepts, and where relevant and appropriate, will include my own reflections as part of the class.  

- Again, this is what assignments are made of.

General
- The students assignments require a section in which they need to "play" with the language and create their own scenarios.

- Actually, I hope for the reverse: the inductive method of moving from specifics to concepts.

- I'm not sure if I do this with the kind of course content I work with...

- see previous answer

- See my last comments about Questions of the Day.

- Would anyone really answer never to these questions?

- As with the previous question, students have a hard time at first, but learn how to do it later.
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