Program/Discipline Assessment Plan Rubric

An assessment plan outlines a process for systematic use of feedback information to improve an instructional program. A well-developed and coherent assessment plan includes continuous and well-integrated linkages among assessment, program planning, and implementation activities, including procedures for a logical analysis of the results as they relate to intended and unintended program outcomes. This rubric provides guidelines for the contents of a strong assessment plan. The format of the plan can vary according to your needs. It should include student learning outcomes that will be assessed, clearly stated methods for assessing learning, and a definite timeline stating who is responsible for carrying out steps of the plan and interpreting the results. 

1. Student Learning Outcomes

	The plan should…
	Definitions/Examples
	Guiding Questions: 

	A. Describe program in content-centered terms. 
(Describe in measurable or observable terms the knowledge, abilities, or attitudes that students will have upon completing the degree or certificate program.)
	These statements describe essential educational content outcomes necessary to achieve the program mission/goals. They identify in broad content-centered terms (e.g., concepts, theories, paradigms, etc.) the knowledge and skills the program aims to convey. Include all program outcomes. Student learning outcomes specify the cognitive, affective, and/or kinesthetic learning that students are expected to achieve in the program as opposed to specific course objectives.

· Describe intended student learning outcomes in terms of what students will be able to do and/or what changes in knowledge, attitudes or behavior will occur as a result of the program. 
· Professional Technical program outcomes relate to specific certificates or AAS degrees (“Graduates will demonstrate how to fly a small plane safely.”)
· Transfer discipline outcomes relate to the general education programs of Lane associate’s degrees 
· Developmental discipline outcomes relate to skills necessary for success in the college-level curriculum (“Students will demonstrate comprehension of college-level readings.”)
	· Is content of program stated?

· Is essential program knowledge presented as learning outcomes?

· Are relevant skills or proficiencies stated as outcomes?

· Are outcomes clearly worded?

· Are outcomes comprehensive?

· Are outcomes measurable and observable?

	B. Link program level student learning outcomes to learning outcomes in specific courses.
(Map which courses address which outcomes. If appropriate, map to national or state standards.)
	This section shows relationships between student learning outcomes and related course outcomes, mapping the outcomes to objectives of specific courses. Programs may use lists, tables, or other schema such as scope and sequence (e.g., showing programmatic connections or explaining how courses fit together to build toward achievement of program or discipline outcomes).
Student Learning Outcome: 
· Graduates will demonstrate how to fly a single engine plane safely. 

Course outcomes:
· Students completing FT 250 will demonstrate understanding of airplane structures, aerodynamics, meteorology, navigation, accessing and using performance data
· Students completing FT 254 will accurately describe the characteristics of high-speed and low-speed flight and the effects of pressure, altitude, weight, center of gravity, and airfoil design on aircraft performance 
	· Are linkages clearly presented?

· Are connections between course-level learning outcomes and program-level outcomes clearly described?


2. Assessment Methods

	The plan should…
	Definitions/Examples
	Guiding Questions: 

	C. Describe at least 2 proposed tools for directly and indirectly assessing student learning outcomes at the program level. Guideline: identify more than one way to assess each outcome, such as a direct measure of learning (exam, portfolio scored by rubric, performance of a skill, etc.) and an indirect measure (survey, student self-assessment, tracking study of success in following sequential course, employer feedback).
	This section identifies and describes specific strategies and tools the faculty will use to determine whether students have achieved the program’s intended student learning outcomes (as listed in B). 
Examples:

· direct assessments of learning include licensure exams, common finals or embedded questions (for multiple-section courses), capstone courses, third party exams, juried performances, or other cumulative records of performance. 

· indirect assessments include employer evaluations of cooperative education students, student self-evaluations, or proxy measures such as retention and success in subsequent courses. 


	· Are there at least two means of assessment identified for each intended outcome or objective?
· Does the plan include at least one direct measure of student learning outcomes?

·  Are assessment tools clearly described?

· Do assessment tools appear appropriate?

· Are assessment tools consistently linked to specific program outcomes?

	D. Describe level of expected performance and criteria for assessment that are appropriate, valid, and suitable. 
	For each tool identified to measure learning, state the conditions and criteria for measuring learning at the program level. For example:

· “On a closed-book final exam in the capstone ethics course, at least 85% of the students will accurately describe the conditions under which a teacher-aide must report child abuse.”

· “In a poster constructed in a supervised lab setting, all students successfully completing the 3-course sequence will present photographic evidence of geological phenomena with clear explanations of the geological processes, using appropriate scientific terms.”
· “On a survey conducted 6 months after graduation, at least 75 % of program graduates will report Lane coursework prepared them well to compose business documents and presentations.”
	· Is each proposed assessment tool accompanied by conditions and criteria for success, that is, by defined benchmarks, performance targets or proficiency levels? 

· Are the proposed assessments likely to yield information that will be suitable for making program improvements? 

	E. Disciplines with key sequences ONLY:
If appropriate for key course sequences (such as prerequisite courses, general education requirements in writing or math, or other gateway courses), describe assessment tools for student learning outcomes at the course level.
	Key sequences may be prerequisites to other courses (such as EMT-Basic), sequences required of virtually all associate’s degree students (like Writing or Math) or learning communities like BioBonds.

This section might summarize a list of assessment options, or might include a sampling of course syllabi to illustrate specific strategies and tools the faculty use to determine whether students have achieved the intended student learning outcomes within some courses. Examples:

· departmental exams or standardized exams

· embedded questions on finals 

· surveys of student satisfaction 

· capstone projects
	· Are assessment tools clearly described? 

· Do assessment tools appear appropriate? 

· Are assessment tools consistently linked to specific objectives? 

	F. If appropriate, gather baseline data on the knowledge, skill level, and/or attitudes of students entering the program.
	If your curriculum is set up in a pre-test/post-test model, gather data on entering students. In some disciplines, textbook manufacturers provide short diagnostic exams; in others, a brief survey for students to self-report their skills might be appropriate to establish student readiness to learn and identify potential learning barriers. (For example, use reading placement scores to verify text selections are appropriate.)

If no baseline data is examined, why not?
	· Does the proposed baseline data seem appropriate? 

	G. Identify a manageable process and overall (three to five year) timeline to complete assessments for all program outcomes.
	Decide which outcomes should be assessed each year. Best advice: unless it is required for specialized accreditation, don’t assess every outcome every year. Pick three outcomes in any given year—for example, choose one outcome faculty are confident students will  meet, another faculty may have concerns about, and a third that faculty are curious about. Then gather meaningful, credible evidence on whether students are learning what we expect them to learn. The next year, pick three more. That sequencing demonstrates systematic program improvement, and can be manageable within workload.

Note: some career technical programs will need to assess and report all outcomes annually.
· What specific outcomes will you assess this year?
· Which students will be assessed from which courses? (consider sampling)
· What’s the plan to assess the rest of the outcomes?
	· Does the overall plan appear feasible in terms of design? 



	H. Describe the annual timeline, who is responsible for steps and who will interpret results. 
	Once you have determined which outcomes will be assessed in which year, describe a specific timeline for carrying out your plan. Include: 
· When measures will be complete 
· Who will conduct the assessments
· Who will interpret results to “close the loop” and improve the program based on the evidence 
	· Is the annual timeline clearly stated and feasible? 

· Does the plan appear feasible in terms of resources needed, including human resources? 

· Will the plan for interpretation include key stakeholders in the program and curricula? 


3.  Now you have a plan to implement—go forth and assess!

4.  Once you have gathered assessment data, report your findings to the A-Team. How do you plan to “Close the Loop” (act on assessment findings)? 
	The plan should…
	Definitions/Examples
	Guiding Questions: 

	I. Describe the next steps.
	Identify needed changes and if appropriate seek resources to implement
· changes in prerequisites
· revision of course outcomes
· additional emphasis on key concepts
· development of systematic grading tools
· design of new assignments
· revision of assignments
· revision of scope and/or sequence of courses

· changes in pedagogy to increase student engagement 
· balancing overall term workload for students

· incorporation of new technology
-or-
Based on assessment data, no program adjustments are recommended at this time.

Next phase: Review program/discipline outcomes and repeat the cycle.
	· Who should be involved in making improvements based on your evidence? 

· Who will propose changes based on the evidence?

· How will your program or discipline follow-up to implement changes?
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